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CHAPTER TWO

ESL Club Newsletter
Contributes to
Inclusiveness on Campus
Phillip Fitzsimmons and April K. Miller

Introduction
The SWOSU ESL Club Newsletter (https://dc.swosu.edu/esl) is one of the many
activities that contribute to inclusiveness at Southwestern Oklahoma State
University, in Weatherford. The newsletter has evolved since its first fall 2016
issue. The newsletter is a full-color, multipage, student-made production
containing photographs and text and serving as the final assignment for the
English as a Second Language (ESL) class taught by Ms. Tee Kesnan. The
newsletter has been posted on the SWOSU Digital Commons, the university
institutional repository (IR), since January 2017 (hups://dc.swosu.edu). The
four issues currently posted in the repository have been downloaded 176
times in fifteen countries as of June 5, 2020.1
The newsletter describes and shows photographs of the activities of the
ESL Club throughout the semester. It is an opportunity for the students to
celebrate their achievements and to share their activities with others on campus and internationally through the platform of the SWOSU Digital Commons (https://dc.swosu.edu). Librarians have worked with the students to
format the newsletters for upload and continue to consult with both the students and instruct.or in preparation for future issues.
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The newsletter has changed from an eleven-page newsletter called SWOSU
ESL Club Quartz Mountain ESL Camp that showed activities at a Quartz Mountain Resort Arts & Conference Center into the SWOSU ESL Club Newsletter:
Spring 2017 to the ESL Club & Women Speak: Our Home Away from Home that
emphasized two aspects of the group. The group has transformed again during
the 2017-2018 academic year to become the International Conversation Club
that includes all SWOSU students who want to participate in their activities.
The newsletters are an example of active learning and relationship building
among librarians and students and the ESL instructor. The project requires students to interact with each other and to practice conversational, writing, and
photography skills while creating the newsletters. The newsletter assignment is
an example of the kind of instruction that has been recommended in the ESL
instruction and library literature since the 1980s (Spack 1988). This paper will
provide both a practical description of the project for students , the instructor,
and librarians, as well as frame the context of the instructional method within
the larger discourse of ESL instruction and inclusiveness within academic
librarianship and instruction on a university campus. The SWOSU newsletter
collaboration is especially significant because some research has indicated
international students are likely an underserved group for college libraries,
according to one study discussed later in this article (Allen 1993, 332).
Southwestern Oklahoma State University (SWOSU) consists of two campuses, with the main location in Weatherford, and a branch campus in Sayre.
The regional university, with an FTE of 4,526 ("Fall 2009-Fall 2018" n.d.),
lies between Oklahoma City and Amarillo, thus serving the educational
needs of Western Oklahoma and the Texas Panhandle. Undergraduate degree
offerings include nursing, allied health , technology, computer science, education, business, and others. The university also has a nationally ranked College of Pharmacy.

International Student Enrollment Trends
Enrollment by international students in American higher education has
continued to grow steadily over the last forty years. According to the most
recent data available, international students make up about 5 percent of college
students in the United States (Institute of Education Sciences, National Center
for Education Statistics 2018). This group will remain a significant portion of
American higher education enrollment as the percentage of college-age Americans is shrinking. One estimate predicts a decrease in American birthrates
will mean almost a 15 percent drop in college enrollment by the year 2030
(Grawe 2017, 45).
The choice by many international students to attend an American college
is important to colleges and the communities in which they are located. The
United States remains the top host of international students globally, and
international students contributed $42 .4 billion to the U.S. economy in 2017

ESL Club Newsletter Contributes to Inclusiveness on Campus

through tuition, room and board, and other expenses, according to the 2018
Open Doors Report, an annual statistical survey on international students in
the United States and produced by the International Institute of Education,
Inc. (2018).

Higher Education Responses to International Students
With this incentive, the competition to recruit international students is
strong among colleges not just in the United States, but in other countries
with good higher education systems (Ozturgut 2013 , 3). Many colleges are
already including a focus on international students in their recruitment and
retention programs and are incorporating many types of strategies in order
to attract and keep this type of student (3-4). Ozturgut asserts that all such
successful programs have one common factor: a personal approach that
involves all stakeholders both on campus and off campus and that also
addresses effective communication and relations across cultural and language barriers (11). More specifically, Ozturgut's research indicates that best
practices in recruitment of international students include providing academic
support and utilizing campus resources; attending and participating in international education fairs and recruitment events; partnering with other organizations; marketing such as online advertising and brochures; utilizing staff
and faculty, alumni , and agents; and word-of-mouth (6-7). Additionally, the
same study cites these characteristics of effective retention efforts: student
services staff specifically assigned to work with international students; academic programming and support; social and cultural engagement and support; and financial aid , health services, religious support, and immigration
support. Ozturgut concludes: "With the diversity of the stakeholders involved
in such cultural exchanges individual cultural and or national groups have to
be treated differently. Strategic planning has to be done accordingly. Faculty
and staff have to be hired and trained accordingly with a specific emphasis on
cross-cultural competency" (12).

Strategies in English as aSecond Language Courses
In order to ensure academic success in American colleges for students
whose native language is not English , many colleges have introduced ESL
writing courses (Spack 1988, 29). One goal of such courses is to introduce
international students to academic writing in English. According to the literature, because ESL instructors rarely have the background to teach in another
content area , ES L writing teachers must instead focus on what makes good
basic writing, such as general inquiry strategies, rhetorical principles, and tasks
that can transfer to other course work (30). They often do this by assigning
students to write on self-generated topics , although this strategy may not
prepare students for academic writing in other courses (34).

15
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Teaching Writing Skills
Writing about data is an exception. Writing teachers often work successfully with students on writing about data because they can gar.her data through
observation, report significant details , formulate and test generalizations ,
and generate criteria for contrasting similar phenomena (41). Nonetheless,
Spack warns that "students need consistent teacher input in the observation
and interviewing processes, .. . [and] regular in-class collaborative workshops so that they can comment on and raise questions about each other's
writing" (41).
In the same article , "perhaps the most important skill English teachers can
engage students in is the complex ability to write from other texts, a major
part of their academic writing experiences" (41-42). Furthermore, Spack
quotes Bazerman as saying "we must cultivate various techniques of absorbing, reformulating, commenting on, and using reading [if students are to be
prepared] to enter the written exchanges of their chosen disciplines and the
various discussions of personal and public interest" (Spack 1988, 42).

Evolving as Academic Writers
Spack also suggests that writing tasks should allow ESL students to use
knowledge they already have but also should develop new learning. She
urges sequencing assignments that move students from a personal approach
to a more critical approach, with the goal being to develop an independent
perspective rather than to restate another's idea (44). Previous research has
shown, Spack states, that international students in particular need to learn
how to recognize yet still critique other points of view because many such
students come from educational cultures where challenging authority figures
is forbidden (44). The article provides a sample sequence:
Students can initially write about their own experiences or views, then
read, discuss, and respond informally in writing to the assigned readings.
They can next be assigned the task of evaluating, testing the truth of, or
otherwise illuminating the texts. Students can be directed to compare the
ideas discussed in one or more of the readings with their own experiences,
or they can be asked to agree or disagree or take a mixed position toward
one of the readings. Making specific references to the readings, they can
develop ideas by giving examples, citing references, and/or providing evidence from other texts on the subject. (44)
Research assignments in ESL classes can also require library use and
other forms of information gathering so that a student learns to use multiple
sources to inform a point of view (44).
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Such an assignment builds on skills students have already practiced: reading, note taking, summarizing, paraphrasing, quoting, evaluating, comparing,
agreeing/disagreeing, and so on. Students should have a fairly good sense of
how to focus on a subject, provide evidence to support a point or discovery,
and examine the implications of the material discussed (44).
Students' skills also develop as they move through the writing process, from
planning to submission, with their "papers becoming the teaching tools for
the course" (45). The ESL writing instructor is heavily involved in the beginning. Gradually, the students use their new skills and knowledge more naturally, and they gain a sense of agency in the writing process (45).

Learning Other Writing Genres
In "Re- Creating Literature in the ESL Classroom ," Brice Heath also notes
that ESL teachers commonly assign beginning students to write in a variety
of genres as a way to learn the language, what the author describes as "learners
creating literature" (1996, 776). Each genre gives practice in a different aspect
of writing, such as description in poetry and comparative analysis in a set of
directions. In particular, "genres that insist on moving listeners and readers to
action or giving information they can verify ... count as valued currency in
institutions, such as schools . .. " (777). This type of writing may be less familiar to ESL, Brice Heath says, because not all cultures "value argument, explicit
explanation, the giving of directions, or comparative analysis-especially if
these come from the young, women , or those of lower caste or class" (777) .
Such assignments should include the chance to read or perform a work before
classmates, as well as many redrafts after the critiques by the other students.

Best Practices in ESL Services
ESL classes with extensive writing will have these best practices, according to Brice Heath:
•

The writing will "be read aloud " to an audience of classmates, who will
"push" the writer to improve on intent and actuality in word choice.

•

The writing will serve as a catalyst for class members to "explore common
themes and experiences , differences in interpretations," and commonalities
in "multiple understandings."

•

Repeated practice is required to prepare for the creation of performances,
exhibits or portfolios exhibition , performance, or portfolio to showcase the
student's writing. Students typically prefer the practice routine if it leads to
an exhibition, performance , or portfolio rather than the drudgery of preparing for "a test or task controlled by others."

17
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•

Students doing their own literary writing move through a range of emotions, memories, hopes, and expectations, which research on the brain and
behavior says give(s) learning a boost. (777-778)

Other colleges are trying to improve diversity and inclusion with "cultural responsivness" in teaching that incorporates students' cultures and
experiences into their education. This improves their classroom engagement , content relevancy, and the diversity of experiences (Pendell and
Schroeder 2017).
Besides attracting international students through excellent academic programs, colleges are also turning to the improvement of support services, both
in academics and in college life, as a key part of the retention of international
students (Ozturgut 2013, 9-10). Library services can be a partner in both
areas , as international students use the college library for both schoolwork
and socializing (Bordonaro 2006, 520). University librarians have tried and
are trying several strategies to service the unique challenges facing international students (lshimura and Bartlett 2014, 317).

Serving International Students
International students are likely an underserved group for college libraries, according to a University of Illinois study (Allen 1993, 332). Researchers
administered a survey to a "random sample" of 750 of the school's 3 ,401
international students. A total of 395 students completed the survey (325).
Of the students surveyed, 57.4 percent said they "used the library at least
once a week" but less than once a day, while another 24.3 percent said "they
used the library at least once a day" (326). The majority also stated "that the
library occupies an important part of the educational environment." Seventytwo percent also said they felt only somewhat prepared or not at all prepared
to use the library (327). The survey asked the respondents to identify library
services that were new to them and those that they had used. Students could
choose more than one answer and identified these library aspects that were
new to them: computer database literature search, interlibrary loan, online
catalog, online catalog workshops, term paper research consultation, large
library collections, microfiche/microfilm, classroom instruction in the library,
self-service copy machines, and open stacks.

Results of International Students Survey
Researchers (Allen 1993) could not verify conclusively if the issue was that
students were unaware of the services or if they believed the services were
not available for them. As for services used, students identified those at the
following percentages: no services used, 44.6 percent; librarian-led library
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tour, 38.7 percent; librarian-led presentation, 19.6 percent; research methods course, 12.9 percent; term paper research counseling, 9 percent; research
skills instruction in the library, 8.8 percent; self-guided tour, 3.4 percent;
and other, 3 .6 percent.
ln describing the research, the author concluded "a basic, but crucial
factor to be considered when planning for information literacy activities is
the status of international students" (Allen 1993, 332). Such activities are
typically aimed at undergraduates, but librarians must be aware that a significant cohort of the international student population are graduate students,
who likely are unfamiliar with American academic libraries and may also not
realize that information literacy instruction is available for them. Researchers
specifically recommended that library instruction programs be developed to
serve graduate students' needs and interests. In addition, one solution at the
University of Illinois was to include a session on the library as part of the
orientation for new international students on campus (332-333).

Newsletter Satisfies Best Practices
The newsletter collaboration at SWOSU has attempted to address some of
the issues discussed above in the library and information science literature.
The publication and circulation of the student-produced newsletter was an
offshoot of ESL courses. An extracurricular ESL Club was formed to help
international students adjust to and learn about the many cultures of Oklahoma, as well as those of the club members. Students took tours, traveled to
famous Oklahoma sites, invited guest speakers, and gave presentations at
meetings. Next, club members decided to chronicle their ESL Club activities
in a newsletter format in 2016. Students wrote the content, shot photographs,
and designed the publication.

ESL Newsletter Is Born
The newsletter provided an opportunity for SWOSU librarians to offer
digital services to ESL instructor Tee Kesnan and SWOSU ESL students. The
project is a good example of what Gina Macdonald and Elisabeth SarkodieMensah recommend in "ESL Students and American Libraries," in which they
write, "Hands-on experience helps break down barriers. It also gives the
librarian/teacher a better sense of what students are and are not understanding than does simple lecture or lecture with student response" (1988, 430) .
This example of an extended session is an integrated approach between the
library and the English class, with the latter incorporating hands-on experiences for the students. As the newsletter project progressed, Kesnan suggested students seek assistance in troubleshooting the newsletter from Phillip
Fitzsimmons, Reference and Digitization Services librarian at SWOSU.
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Librarians Partner with Students
A new opportunity arose when the students discovered they could not
distribute the newsletter as an email attachment, as they originally planned,
because the file size was more than 100 megabytes. Fitzsimmons immediately diagnosed the problem, as the students did not know how to recrop
and resize photographs. Fitzsimmons and Digitization Technician David
Reed helped the students learn how to reduce the digital size without
compromising the colorful, photo-rich publication. Besides enabling the
newsletter to be emailed, Fitzsimmons received permission to upload the
newsletter to the SWOSU Digital Commons, to be permanently available on
the World Wide Web (https://dc.swosu.edu). Not only could the ESL students' families in their home countries view the newsletter, but also prospective international students could read in the words of their peers about
attending SWOSU. The first issue appeared in fall 2016 (https://dc.swosu
.edu/esl/1). The newsletter files have been downloaded more than 160 times
as of November 1, 2019.
During the spring 2017 semester, under Kesnan's guidance, ESL Club
members continued to produce the newsletter, which helped them expand
their skills in writing, editing, and conversing in English. Fitzsimmons scheduled and taught a special instructional session with the newsletter staff on
best practices in creating a digital file so that it could be converted to a
smaller size that could be attached to an email, downloaded quickly, and to
the SWOSU Digital Commons (https://dc.swosu.edu). He also discussed
other benefits of adding publications to the repository, including students
obtaining author reports showing international usage of the newsletter.
Fitzsimmons asked SWOSU librarian April K Miller, Sayre Campus librarian and promotion team leader to join in on the project. The Promotion
Team handles campus and community outreach for the library, which made
this partnership a perfect match . Miller, who has an undergraduate degree
in graphic design, provided a second instruction session during the spring of
2018 for newsletter staff on principles and best practices of graphic design
for the newsletter. In preparation, she reviewed the previous issues of the
newsletters to give concrete examples of ways to improve the de..s.ign of the
newsletter.

Evolution of ESL Newsletter
As student staff members graduated and were replaced with new students , the newsletter continued to evolve over four issues and four academic
years. However, as personnel changed, so did club priorities. During the fall
of the 2019 academic year, the library team reached out to offer help with the
newsletter to club members, but the students regretfully chose instead to
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discontinue the work-intensive publication for the time being. The librarians
emphasize that this is not a student failure, but rather the falling off of a project that has had a good run and that can be continued later. Regardless of
these difficulties, the project mirrors some of the research by Miriam ContehMorgan for improving library literacy for ESL students (2001). In the article
"Empowering ESL Students: A New Model for Information Literacy Instruction," Conteh-Morgan proposes that information literacy classes be taught by
instructors of ESL, with help from librarians, because international students
are familiar and more comfortable interacting with their ESL instructors.
Also, Conteh-Morgan asserts, international students are more relaxed in and
prefer the hands-on, relaxed atmosphere of the typical ESL classrooms, as
opposed to the usual, more formal, traditional library instruction. Under
Conteh-Morgan's model, librarians and ESL instructors would collaborate on
information literacy lesson plans, and information literacy instruction would
be integrated into regular instruction over a series of classes (Conteh-Morgan
2001, 30-31). In the newsletter project, Kesnan served as the main sponsor
in assisting students to produce the newsletters but called on library staff
support when needed for technical support and to upload issues of their publication to the institutional repository. The collaboration also built a collegial
relationship between the ESL instructor and librarians; such partnerships
encourage international students to feel comfortable in accessing all of the
library's services (Martin et al. 2012, 364).

Maintaining Relationships with International Students
In the same article, Marrin et al. suggest that librarians can increase their
awareness of ESL students' needs in ways similar to those of ESL instructors:
by building relationships and being active in international student activities.
Martin et al. paraphrases Hofstede's I 986 article saying,
different value systems that Western instructors and non-Western students have can create problematic learning and teaching situations. He
identifies four areas in which problems can occur:
l.

2.
3.
4.

differences in social positions of teachers and students;
differences in relevance of the curriculum;
differences in profiles of cognitive abilities; and
differences in expected patterns of teacher/student and student/
teacher interaction. (354)

Furthermore, the same article identifies international students' preference for
in-person communication as possibly interfering with the effective use of
library services such as online reference. Additional time working one on one
is usually the best response (Martin et al. 2012, 360).

21
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Encouraging Agency in International Students
Even the current discontinuation of the newsletter reflects self-directed
language learning as discussed by Karen Bordonaro in "Language Learning
in the Library: An Exploratory Study of ESL Students" (2006). Bordonaro
defines self-directed language learning as "a learner trying to progress independently of a language classroom in which the teacher directs the learning"
(521). The first newsletter acted to improve their language learning by producing the newsletter outside the classroom as an extracurricular activity.
However, they were succeeded by other students who, for a number of reasons, chose to direct their language learning with different methods. For
example, all of the ESL students did research and created posters to participate in the 27th Annual SWOSU Research & Scholarly Activity Fair on
November 21 , 2019. Creating the posters was a great writing project and
opportunity to participate in an annual campus event (https://www.swosu
.edu/administration/osp/fa ir/index.aspx).

Collaborations lead to Alliance
The newsletter project also formalized a relationship between the ESL
instructor and the librarians. A one-time collaboration builds strong alliances,
which in turn broadens librarians' understanding of working with ESL students (Bordonaro 2018, 59). Author Karen Bordonaro describes her own collaboration at Brock University, Ontario, Canada , with an ESL instructor.
Mutual benefits cited by Bordonaro include stronger joint support of ESL
student learning, affirming the importance of ESL instruction at colleges,
emphasizing the role of libraries in academic life, and raising the professional profiles of both ESL instructors and librarians (68).

When Projects Stall
Collaborative projects ending, or going defunct, are nothing new, although
few want to discuss a "failed" project. Dylan Burns discusses failure in their
blog article stating, "Failures, or the perceptions of failure or disappointment ,
are difficult to talk about" (2017). In the business world, however, the many
benefits of a failure at work are often discussed (Pasquariello 2017). Failure
may be a setback, but it allows growth. By sharing our setbacks with other
librarians, everyone can learn from the experience (Burns 2017). Pasquariello states five strategies when dealing with failure:
1.

Let Go of the Idea that Failure is Always Bad . . .

2.

Embrace Unpredictability ...
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3.

Consider Blame Carefully . . .

4.

Recognize the Complexity of Failure . ..

5.

Sometimes the Only Way to Learn is to Try and Fail. (2017, para. 13)

Things happen beyond our control, and librarians must always be ready with
a plan B, plan C, and plan D just in case.

Not Meeting Expectations
Failure is not just one thing, for there are many levels and varieties of failure, and we must be flexible and analyze what went wrong. We cannot let
ourselves be so focused on what went wrong that we miss what might have
gone right or what we can learn from that wrong step (Pasquariello 2017).
Price (2019) suggests keeping track of your programs and projects to help
you analyze what worked and what did not: Use these to help decide how to
proceed in the future. Brown and Ramsey (2015) discuss the constructive
learning theory; this theory is built around the idea of using personal experiences to dynamically create new knowledge. They go on to say that "any
amount of time and energy isn't wasted if something can be learned from
failures" (16). By demonstrating our failures, we can serve as an example to
others of how to move past the failures and still attain our goals (17).

Adjusting Programs and Services
Chase, McPherson , and Perry examine learning from failures to recreate
services students will use (2018). In their example , they repurposed a space
to create an Info- Cafe. They did everything "right" by offering incentives and
launching a marketing campaign , but still the students did not come. Out of
sixty-two sessions, only nine had attendees , and with a capacity for 320 students, only 26 attended with only 18 unique students. So, why did they not
show up? Chase, McPherson, and Perry concluded some of the times interfered with other events on campus, the offerings of the Info- Cafe were not
what the students wanted when they needed it, and repurposing furniture is
good , but only if it is comfortable and fits the setting. These realization s led
their project forward , expanding what was offered , getting better furniture,
and surveying the students for their wants. The student surveys showed a
request for workshops. The requested workshops were held with only one
student attending. Now the workshops are online in video format with 469
views. The key takeaway is to learn from disaster and grow.
Deb Baker (2018), with her program series Learn Ljfe Hacks at the Library ,
is another example of a low attendance program that eventually failed . In
the fall of 2016 at sixteen different events, she had an attendance of only
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seventy-seven people. Whereas in the same fall, ten therapy dog visits saw an
attendance of 416 people. lessons learned show dogs are always people attractors. In the spring she tried again with different life hacks based on student
feedback, to still more poor attendance. In the 2017-2018 school year, she
tried more interactive displays and activities. One interactive display, the
feedback wall where questions were posed to students and they answered by
post-it notes, was always a big success. She found interactive and seasonal
displays or activities work well together. Baker recommends doing more of
whatever engages students, share photos of students participating in the interactive displays and events, capitalize on-campus connections, have more
dogs, and most importantly let go of good ideas that do not work.

Finding New Opportunities
This is not the first time Fitzsimmons and Miller have experienced a failed
joint project. ln October 2018, the two collaborated to host a screening of the
documentary Paywall: The Business of Scholarship during Open Access Week.
The documentary explains what open access publishing is and discusses
why it is necessary for researchers to be aware of the business model of publishers seeking to capitalize on one's research with little to no compensation
for their hard work. The event was held at noon with an invitation for faculty,
students, and researchers to bring their lunch and watch the movie together.
Not one person attended the event. Analyzing what went wrong, the librarians found several issues that could have resulted in poor attendance. While
bookmarks, postcards, and posters to market the event were produced, there
were issues with the printer and materials arrived much later than anticipated. Due to printing issues, the librarians relied heavily on email to market
the event to the faculty, which they believe factored into the low turnout. The
event was scheduled on a Friday, which also could have affected turnout.
The main takeaway of the failed event is that faculty buy-in is necessary for
the success of an event such as this. Fitzsimmons and Miller plan to try again
to plan future Open Access Week events, taking the knowledge gained from
the first failure to create a better program in the future . Beginning earlier to
plan and promote the next event will help.

Partnerships Aid in Success
With every failure, there is an opportunity for success. One successful
event held in the library was a series of Native American art workshops titled
Make Your Own Moccasins with George Levi and Creg Lee Hart, Southern Cheyenne Artists. This event was a partnership with the SWOSU Art Department
and the Washita Battlefield National Historic Site in Cheyenne, Oklahoma.
The workshop was a four-part series held from between November 2017 and
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April 2018. Each session dealt with a different step in the moccasin-making
progress and was held in three locations: SWOSU Weatherford Campus,
SWOSU Sayre Campus, and the Washita Battlefield National Historic Site.
Participants were required to register to attend, and class sizes were capped
at twenty-five people. SWOSU Weatherford had an average of twenty-three
participants attend; SWOSU Sayre had an average of twenty participants,
and due to the high demand, the Washita Battlefield National Historic Site
hosted two sessions with an average of twenty-five attendees a session. By the
end of the four sessions, if attendees did their homework, each participant
had a complete pair of moccasins. Pictures can be seen on the SWOSU Digital Commons (https://dc.swosu.edu/moccasin).

Diverse Activities Build Appeal
Another successful event held by SWOSU Libraries is the De-Stress Fest
held the week of finals in the fall and spring semesters. Like many other
libraries our event includes therapy dog visits and several passive program
opportunities like adult coloring sheets, crafting projects, hula hoops, jump
ropes, crossword puzzles, and jigsaw puzzles. During finals, the library stays
open until 2:00 a.m. and provides light refreshments to students in the
library after 8:00 p.m. This event is one that reaches a large number of students with little cost to the library. Seventy-five to one hundred students
enjoy some feature of the event every night of the weeklong event. Students
appreciate the snacks, the later hours, and the different activities available to
help break the stress of studying.
Failure is a fact of life. Owens states, "lf things don't work out quite as
planned, there is no blaming or shaming. We look at what went wrong, codify our lessons learned , and have another great story that is part of our shared
history as a creative and innovative library" (2018, 78-79). When it comes to
nurturing environments that support innovation, creativity, and failure , we
can all act as leaders (Brown and Ramsey 2015, 18). To move past failure, we
must evaluate the true value of ourselves and our efforts (17).

Conclusion
Do, in part , to the evolutions of the newsletter, the SWOSU ESL Club Newsletter is one of the many activities that contribute to the inclusiveness at the
university. It is an example of active learning and relationship building between
students, the ESL instructor, and librarians. The newsletter creates an environment in which students can practice conversation, writing, and photography skills, which are types of instruction that have been recommended in
instruction and library literature since the 1980s (Spack 1988). Research also
shows that international students are frequently an underserved group in
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academic libraries, and with the enrollment of international students growing every year, it makes this partnership especially significant. Fitzsimmons
and Miller do not see the ESL project as a failure; they view it as a project on
hiatus and hope to continue to assist the ESL students in the production of
future issues of the newsletter and to upload them or other projects to the
institutional repository. They maintain regular, informal interactions with
group members and the instructor on campus. No pressure is placed on students , but they have expressed the hopes to renew the partnership in the
future in whatever capacity that may be. Failure at work is going to happen.
It is how you handle that failure and grow from it that is important.
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Note
1. The "Downloads Dashboard Report" is not available to the public. It is a
platform report generated by the administrator. Accessed November 1, 2019.
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